The current focus on community-based participatory research on HIV and AIDS highlight the need for partnership building and power-sharing between researchers and communities, thus highlighting the need to remove 'outsider-driven' interventions and knowledge building (Rhodes, Malow & Jolly, 2008; 2010) . Whilst a community-based participatory research approach may assist in identifying needs and priorities in a community, it does not necessarily identify or explore the assets within communities that move beyond priority setting and a 'shopping list' of needs that has to be negotiated within existing structures to address these issues 7 The work of pedagogue Paulo Freire and theatre practitioner Augusto Boal is rooted in the education movement of the 1960s and 1970s. (Epskamp 2006:12) , they have not been explicitly articulated or linked to asset-based approaches such as Appreciative Inquiry as proposed in this paper 8 . Freire and Boal's work have been used across the world as participatory tools in building democracy and analysing social challenges to transforming reality through direct action (Singhal 2004:152) and for us, form the cornerstones of our understanding of Community Theatre. Neither Freire nor Boal necessarily consider asset-based approaches to issues being addressed, but does consider, the asset of the knowledge, experience and participation of community members. It is in this regard Appreciative Inquiry can contribute to Community Theatre practice.
Appreciative Inquiry
Appreciative Inquiry is an organisational development tool used to manage change imperatives or transformation processes in the corporate sector. It is increasingly used by development agencies for community development initiatives (Whitney & Trosten-Bloom, 2003:27; Morsillo & Fisher, 2007) . At its core, Appreciative
Inquiry is a search for potential and a means of creating positive transformation within an organisation. It does not simply focus on problem areas to be changed, but looks at what the best in a current situation is, and what it might be, to "help ignite the collective imagination" (Watkins & Mohr, 2001:14) and mobilize for change. The organisation, as a community, is seen as a rhizome of "connections of life-giving potentials: relationships, partnerships, alliances and ever expanding webs of knowledge and action", beliefs and systems that harnesses the power of the collective and optimizes human functioning (Cooperrider & Whitney, 2005:1 & 5) .
Dialogues among people within organisations and communities shape their realities and collectively shape images of the future (Watkins & Mohr, 2001:28) . By asking positive questions that conjures images of structures, systems or even moments that were deemed positive, anticipatory images are created through dialogue and thus begins the positive inquiry that may lead to further positive images . This is based on the heliotropic hypothesis that people move towards positive images (Watkins & Mohr, 2005:29) , that narrating the future is self-fulfilling (Whitney & Trosten-Bloom, 2003:75) and is achieved through the 4-D cycle (Discovery, Dream, Design and Destiny).
In the discovery phase participants discover what gives life to the community when it is functioning at its best, placing value on the 'positive' and to affirming that as instrumental to change. Dreaming becomes the stage where the positive image is realised as a definite possibility and passion to achieve the image(s) is stirred. In the Design stage participants are encouraged to share exciting discoveries and possibilities so as to build a common vision of what is desired and undertake to give way to a collective will. The Destiny phase constructs the future through innovation and action.
Each phase offers the opportunity for critical reflection and is the motivation or catalyst for the next phase. Once new understanding and visions of the future have been created, the process can be continued to discover new opportunities for change, building on the new understanding and vision created. The 4-D cycle holds implicit linkages to the principles and processes proposed by Freire and Boal in education and theatre.
Foundations for Meaningful participation through Boal and Freire.
The meaningful participation of young people refers to young people's ability to democratically participate in the development process. This does not mean that young people simply choose a play or performance or the topic for such a performance, they need to be actively involved as actors, directors and scriptwriters throughout the process. The four Freirian principles of dialogue, praxis, conscientisation and experience, as well as the Boalian notions of Knowing the Body, Making the Body Expressive, the Theatre as Language and the Theatre as Discourse, provide guiding principles for framing Community Theatre in the HIV and AIDS response for young people and form the cornerstones for the infusion of the Appreciative Inquiry approach into Community Theatre. The development of a new Community Theatre performance by the young people themselves allows for the production of an original group generated piece.
Brazilian pedagogue Paulo Freire proposes that cultural power, as a form of human production, "are intimately connected with the structuring of different social formations and it is this very culture that assists human agents to transform society" (Freire 1985:xxi) . We argue that it is particularly Freire's notion of cultural power, embedded in the educational principles mentioned above, that holds many similarities to Appreciative Inquiry.. Freire, however, also recognises the hegemonic implications of culture that legitimise and perpetuate dominant and oppressive cultural values. Freire (2005: 39) proposes that education should work towards the principle of critical consciousness (conscientização) of such hegemonic implications and a critical awareness of social, political and economic realities so as to take informed action.
Freire's principle of dialogue holds that a democratic and dialogical interaction between educator and learner allows participants to interrogate and reflect on, and re-imagine experiences, concerns and perspectives collectively in order to transform personal and social reality, rather than positioning learners as empty vessels wherein educators 'deposit' educational matter through the ritualistic educational pedagogy of information dissemination and memorisation (similar to many HIV prevention programmes) -the "banking method" of education (Freire 1996:53) . This foundation of communal engagement and dialogue that embeds the critical learning imperative of Freire's pedagogy and offers a "language of possibility" (Freire 1985 : xii-xiii) as development tools that and find a strong connection with Appreciative Inquiry and Community Theatre.
Praxis refers to the process of creating/negotiating/applying knowledge through experience and informed action in the context of socio-cultural values (Freire 1996:81) with the intention to change these. Dialogue, praxis and conscientisation actively engages with the lived realities and cultural power embedded in learners' social reality -positioning the lived experience as knowledge in the above context (Freire 2006:75 ). Freire's pedagogy aims to shift learners from an object-status (acted upon) to a subject-status (act upon their knowledge). This enhances agency to act upon, transform and create new possibilities for their world(s).
Brazilian theatre practitioner Augusto Boal similarly aims to empower people through theatre to become aware of oppressive contexts so that they can change it collectively. For us, Boal provides a method to Freire's pedagogy. Boal does not position theatre as the agent of change but as the agency through which change may be experienced (Boal 2000:122, 138) . Boal transposed Freire's call for dialogical education and participatory interaction to theatre by introducing the notion of the 'spect-actor' who partakes in and watches the theatrical event simultaneously (Cohen-Cruz & Schutzman 2006:3) . The spect-actor subverts the hierarchy between performer and audience, shifting the audience members from object-status to a subject-status. Freire's notion of the "language of possibility" (Freire 1985: xii-xiii here the spect-actors have the opportunity to decisively intervene in the performance and change it. Boal (2000:141) asserts that whilst it is not theatre's place to illustrate what could be considered the correct course of action, it can offer a means by which all possible actions may be explored and considered. Through this process real action becomes possible because the spect-actor is left with a sense of incompleteness that can only be addressed once real action is taken or, in other words, they act on these challenges in real life (Boal 2000:142) . 11 Image theatre is the exploration of abstract concepts such as emotions and relationships (and real situations) through the creation of still images. Participants use their own bodies to 'sculpt' or express attitudes and emotions (Boal, 2006b: 15) 'another'. Embodied storying/re-storying allows for distance from the experience -allowing experiences to be seen and critiqued in new ways (aesthetic reflexivity) and create a concrete, tangible image of the future. Participants thus literally enter, enact and symbolically live and experience the futures they envision and create, rather than merely thinking about it. This again relates closely to Boal's notion of a rehearsal for change. In practise this will emphasize the leadership position of young people and allow them to imagine and enact a time and space where HIV and AIDS may no longer be a challenge, or where they, as young people, have the ability to change the course of the HIV and AIDS epidemic. This will allow young people the opportunity to reflect and act on this knowledge through their critical consciousness and enact scenarios of change reflected heliotropically against the perceived reality. Through the theatre-based techniques related to Boal's Making the Body Expressive, it allows them the opportunity to engage with the language of possibility, moving away from traditional HIV and AIDS education programmes that outline negative scenarios. language" where the ability of theatre to reflect the everyday lives of young people becomes the source of dramatic learning based on the knowledge and experience of young people. As Boal mentions, although the theatrical techniques may be fictitious, the experience is concrete and this may be the tool that would assist in contextualising HIV and AIDS for young people beyond sex education towards a development issue (Boal, 2000:141) .
The purpose of the Design phase is to develop a set of propositions in which the positive core of their abilities and strengths are highlighted and illustrated. In the context of this paper this will imply that young people are now designing interactive programmes for themselves and their peers that bring across the assets they have discovered in themselves and their communities that mitigate risk to HIV and AIDS and propose solutions to the challenges of risk reduction for young people. The participation of young people in dialogue on social systems that create vulnerability based on their own knowledge and understanding and the simultaneous theatrical techniques that promote critical learning around HIV and AIDS assumes that the content of the programme they will develop will be framed in the realities of their peers and as such will be an appropriate reflection of the challenges young people face in relation to vulnerability. Again, Community Theatre holds potential for bringing these images to life creatively through its active involvement of young people in portraying their strengths and realities through theatre-based techniques.
During this phase, in practice, young people collectively agree on the themes that emerged from the previous two phases in relation to themselves, their community and HIV and AIDS, again moving away from an external notion or agenda on what the major risks are for young people, and creating the space where risk is negotiated by the young people themselves and put into a perspective that applies to their social reality. For example, there could be the argument that young people may not consider high-risk sexual activities such as multiple concurrent partnerships or refusal to use condoms as significant to them and as such not reflect these in their performance. In the context of applying Appreciative Inquiry, the Joker system can be used by the facilitator to interrogate the themes and content as developed and proposed by the young people as would be done in Forum Theatre. Where young people develop images or scenarios that do not reflect factual information on HIV and AIDS, the facilitator should be able to guide the young people through a process of active and relational reflection based on facts that would allow them to approach the scenarios differently. The Joker system becomes a way to guide the learning process. The system is, however, not for the exclusive use of the facilitator and the Design phase offers the opportunity for young people to become familiar with this system where Socratic
Questioning will challenge not only their own, but also their peers' interpretation of risk and solutions as portrayed in their theatre programme. The skill of learning Socratic Questioning, as positioned by Freire and Boal, will stimulate the development of a critical consciousness that allows young people to move beyond the acceptance of HIV and AIDS information as one-dimensional prescriptive remedies for risk. This kind of questioning and consciousness is not located in practices or languages that require participants to identify failures and challengeslanguages that speak to negative emotional states, the breakdown of relationships and self-criticism -but in languages of possibility, affirmation and growth.
The final phase, the Destiny phase, becomes a series of actions through the performance of the play that supports on-going learning and innovation or 'what will be', as explained by Whitney and Trosten-Bloom (2003: 9) in the context of organisational development. It takes the internal and group-focused learning that leads to praxis one step further, allowing for the opportunity to further act on the positive images that were created by sharing them with others. It also holds the opportunity to share these experiences with stakeholders that can enact further change.
The Community Theatre/Appreciate Inquiry process asserts Collins and Rau's (2000: 25, 26) view that young people become the most important resource for social mobilisation when they have gone through their own social mobilisation experience. Practically, young people may now proceed to engage as agents of the mobilisation process by engaging other young people in similar processes or by presenting their performance to their peers.
The participants now need to move beyond the confines of the group and seek out and connect with structures that will be able to guide and support the implementation of the programme and offer other support services for their peers in order to link the messages and information they provide to actual services and support structures.
Some may be present in the community already (such as voluntary counselling and testing services or support groups for young people living with HIV and AIDS) or some may need to be created or strengthened (access to education or anti-retroviral medication). Here young people could also consider electing a group of advisors which could consist of key local stakeholders that could support the implementation of the project and ensure that there is a supportive environment for its implementation. This can be linked to the democratisation of education and participation as positioned by Freire and Boal, where young people are free to negotiate participation and involvement with key authorities.
Building on the appreciative and asset base, young people may now dialogue and enact provocative suggestions to community members seen as being able to influence change at a higher level. This can be linked to people have gone beyond learning just about risks behaviours; they have contextualised risk behaviour as socially, economically, politically and culturally determined. They have begun to interrogate structures that promote vulnerability beyond individual risk behaviour and will now be ready to apply these to other issues and challenges.
By linking these skills to Community Theatre, theatre becomes a discourse for learning for young people. They can continue to develop new performances based on the skills they acquired and, through the performance, young people will encourage other young people to participate in the change imperative thus further strengthening their agency for social mobilisation. 
Conclusion
This article proposed a theoretical framework for a synergy of approaches in addressing young people's meaningful participation through Community Theatre in the HIV and AIDS response. Consciously fusing principles and approaches from the work of Freire and Boal with Appreciative Inquiry and Community Theatre can promote critical consciousness, participation and the ability to promote images of possibilities and transformation within an asset-based approach. Appreciative Inquiry, Community Theatre, Boal and Freire foreground the intention to discover, deepen understanding and to foster innovation in social organisational arrangements and processes.
They assume that people or communities have cultural agency, hold existing experience and knowledge and are
